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CHAPTER I
INTRODUCTION

•

CHAPI'ER I
I NTRODUCTION

Today a great deal of discussion is going on among church
leaders as to the value of graded worship as a means of trainin g
children to worship.

This discussion is not new for as early as 1872,

the question of graded literature came up.

At the turn of the century

the public school system began to place greater emphasis on grading
and educational psycholo gy.

This stimulated a change in religious

education from a Sunday School that had everyone in the same room
usin g the same literature to a departmental Sunday School.

The depart-

mental Sunday School divided the children into a ge groups and graded
all the literature and activities to their age level.

This method of

grading be gan to influence the worship service and the Junior Church
became popular.

In the over-all picture the departmental Sunday

School was established in most American churches.

Yet many educators

take issue as to the effectiveness of the Junior Church as a method of
training children to worship.

I.

THE PROBLEM

Statement of the problem.

The problem of this study was to

examine which method, the Junior Church or corporate worship, was the
most effective i n trainin g a child to worship.

In discussing the best

methods of trainin g children to worship, churchmen differ but these
t wo main philosophies emerge; graded worship and unified worship.

3
Justification of the study.

It would seem trite to need to

justify any study which would aid in teaching boys and girls to become
better Christians.

As one examines the material written in this area

of training children to worship an abundance of aids and suggestions
are revealed.

This examination also reveals a lack of books and

periodicals which include a critical approach.

Secular and religious

educators both ·admit. that in spite of the additional methods of grading,
fewer young people are interested in attending morning worship services.
Therefore a critical study of methods of teaching children to
worship is justified based on the lack of materials with a critical
approach, and the importance of worship in the life of the believer.
II.

DEFTNITIONS

For the purpose of this study, the following terms were defined:
The Child.
to twelve years.

The child in this research is from the time of birth
Child study is divided differently by various authors.

In this study the divisions found in the majority of Sunday Schools will
be followed.
Worship.
of God.

Worship basically is an expression of the "worth-ship"

In a later chapter this will be discussed to greater length

as to the principles and elements.
Secular.

The person or group presenting a position which is

not necessarily oriented to a Christian point of view.
Religious.
used.

It is realized that this word is ambiguous and over-

In this study it refers to the Christian religion.
Evangelical.

Evangelical is the adjective referring to men and

4
movements . which hold to the deity .of Jesus Christ and all of its involvements.

They contend that the Bible is the inspired Word of God and the

Christian's authority in the realms of faith and conduct.
Training.
where

11

This term ·does not mean a content-centered approach

parroting11 is sought.

It ls a method in between the two

extremes of content and pupil-cente:r•edness.
Graded Worship.

This means a ·s ituation where the child is taken

from the adult service and the hymns and curriculum are graded to their
age level.

This is done during the S~n~ay School or church service but

it is used he·r e with the worship hour in mind.

The term graded worship

is synonymous with Junior Church in this thesis.
Corporate Worship.

This is the t.ype of worship where the

children are present with the adults.

A service where they become

participants.
Sermonette.

The sermonette is a talk or lesson given during

the morning worship service.

This talk is graded to the interest ara

understanding of the child.
III.

LINliTATION OF THE STUDY

·The author is aware that religious educators vary a.s to their
basic presuppositions and goals according to their theological positions.

Secular educators differ from religi ous educators as to

philosophicai premises and end products.
Therefore this examination is limited to the methods of
training children used by the various theological and non-religious
positions.

IV.

METHOD OF PROCEDURE

The beginning chapters of this study are devoted to the general
areas of child development,

relig~ous

philosophy, and psychology.

The

main source of dat,a in Chapters I and II was secular as well as
religious.

This procedure was followed in order to take advantage

of the latest evidence of educational research.

Chapter II answered

the question of the potential of the child and of his worth as a
candidate for Christian worship.

How a child learns and what can be

learned at different stages of his development are the subjects of
Chapter III.
of Chapter IV.

"The Child and the Elements of Worship" is the title
This chapter explained just what is present in

Christian worship for both the adult and the child.

Chapters V and

VI take up a study of training the child to worship used in the

graded and corporate methods.
of personal interviews.

These two chapters include the results

The final chapter gives a general summary

and the author's conclusions.

CHAPTER II
THE CHILD' S CAPACITIES TO WORSHIP

CHAPTER II
THE CFITLD t S CAPACITIES TO WORf>HIP
I.

I~ITRODUCTION

Before traintng a child to worship it must be aetermined if the
child has the capacity to worship.

There needs to be an understanding

of the innate knov;ledge of the child and of his capacities.

Wny try

to train a child to worship if he cannot experience communion with
God? This chapter will take up the matter of that with which a child
begins life, psychologically and spiritually, and also the matter of
what things influence his capacity for a. religious experience.

There

needs to be an understanding of what part heredity has in the child's
ability to worship.

Theologically there must be an understanding of

the basic spiritual nature of the child.
II.

HEREDITY

A person may find extremes in this area as to the importance
of heredity in the child's life.

At one time environmentalism was the

most popular view with its contention that heredity had no importance
in the outcome of the individual.
both heredity and environment.

Today many authors give place to

It must be realized that all human

life begins from two cells and the nature of these has direct bearing
on the new life.

The important part heredity plays in the life of the

8
individual cannot be underestiw..ated., 1
~ ~

hereditz?

Some of. the moat complicated controversies

stem from what a man inherits.
define this vrord.

Therefore it becomes necessary to

One definition is:

"The sum total of

biologic~l

influences which at the time of conception detennine an individual's
capacity for growth and development .. n2 Another definition is:

"The

influence of different materials with which different individuals
begin life. ti.3
~

hsredity works.

The workings of heredity are a highly

complex process and many aspects and complicated ideas are not fully
understood by modern day science.

Yet as laymen there must be an

awareness that from the reproductive cells of the :rrta.le and from those
of the female an equal number of chromosomes are combined at concep-

In other words the child has an equal number of chromosomes

tion.

from each parent)!. Chromosomes are composed of genes and it is the
genes that cause the different characteristics.

Among the genes there

are dominant and recessive types.5
~~~inherit?

The importance of heredity must be raised

1Frieda Kiefer Mercy and Ralph Vickers Mercy, The First 'l'wo

Decades

91. ,!4!!. {NC\v York:: Harper and Brothers Publis'hers, 1958},p • .32.

2Philip Harriman ( ed. ) , The !!!.!£ Dictiona:rz S!J:. Ps:ygholo g,y (New
York: Philosophical Library, 1947J, p. 161.
3H. S. Jennings, Genetics (I~ew York: W.
Inc., 1935), P• 4.

Norton and Company,

4Merry and Merry, .£2• s1l• , PP• 41-42 ..
'wlilliam E. l!artin and Celia Burns Stendler, Child Development.
(New York: Harcourt, Brace and Company, 19.35), p. 90.

9
above environment although there are certain characteristics which the
child does inherit.

an attempt is made to list ·these characteristics

which are inherited a field of controversy is entered; yet the majority of authors vnll accept the fact that biological inheritance does
determine some physical characteristics.
There is a great deal of scientific evidence that the following characteristics seem to be determined mainly by heredity:
tendency to be tall or short

~he

certain other types of body builds-

particularly physical characteristics such as color of eyes, hair,
etc. 1

It should always be remembered that each parent contributes an

equal number of genes., 2
In moving from the physical to the psychological characteristics
there is not a great deal of material from which assertions can be
made.

The obvious reason for this lack of information is the impossi-

bility of conducting a controlled study on people's moral character.
Much of the generalizations found in research are biased assumptions 1
one being that man is an animal and the other that he is a unique
creation.. 3
There is universal acknowledgement of the fact of the difference in a child 's intellect but as to the extent heredity plays, there
are varied opinions.

It is not healthy to take an extreme position

and hold heredity as more important but to realize that the two

1Mer!"'tJ and Merry, .2.£.•

ill•, p.

2Martin and Stend.ler, .2£•

3Ibid.

ill•,

200.
p ..

93.

10
extremes must be integrated.
known.

The amount heredity contributes is not

It is known that an individual's capacity for intellectual

behavior

determined by the brain and nervous system, and the basic

nerve structure seems to be dependent on heredity.l Heredity is often
of a general capacity rather than of specific knowledge or abilities. 2
The parents may have the ability to play the piano well but the child
will not inherit this specific ability.

A child may have university

graduates for parents but the specific knowledge will not be passed
on to the child, although the environment of the home maybe conducive
to learn:tng.
Very few, if any, authorities

a~Tee

that children inherit

specific behavior patterns, yet they would say inheritance has an
influence on their personality through the physical

bo~y.

There seems

to be little doubt that what children are as personalities is influenced by what they are in terms of physical structure and functions • .3
Around this factual information there is an area of religious
opinion and beliefs which try to determine what is transmitted in the
genes that affects man's religious responses.
One belief held is that the child inherits the sin of the
parents and must carry some of the penalty of that s:i.n.

With contem-

porary research in eugenics these beliefs and fears have been somewhat

~erry and Merry, 2£• ill·, P• 47.
2Edwin A. Kirkpatrick, Fundamentals
The Macmillan Company, 1916), p. 292 •
.3Martin and Stendler, .2£•

ill•,

2.f. ~

p .. 107.

~tu.d;y (New York:

11

softened. 1
In turning to theology the same problem of fatalism versus
freewill becomes apparent.

Exponents of the former contend that a

child inherits the religious nature of his parents; therefore, the
attempt to train the child to worship would be useless.
not religious.

He is or he

If a child has a parent that is an alcoholic he

will not necessarily become one because of inheritance, yet the
be there which makes the individual

tendency to a nervous nature
susceptible to chronic drinking.

Evangelical Christians look to the Bible for an answer.

There

is need to bear in mind that the Scriptures are not a psychology book
but true psychology ''ould be in harmony with the Scriptures..

There is

a reference in the Old Testament, (Exodus 20:5) which talcCen from the
context would support the contention that the spiritual condition of
the parent will determine the salvation of the child.

Yet this

is not in harmony vdth the rest of the Bible which holds forth that
"everyone shall die for his ovm iniquity11 , Jeremiah Jl:JO.

From

Scripture it is learned that God in some cases will bring judgment
because of sin upon the whole family or nation but as the context is
studied it is noted that no injustice is performed on the part of
or to the parties involved.

C~d

The judgment of David 1 s sin with Bathsheba

is an example of this trul:;h.
The question of sin and evil in man is raised.

Is not every

~Vayne E., Oates, The Relig!.ous Dimensions of Personalit;y (Nevi
York: Association Press, 1957}, P• 63.
-

12
individual a sinner?
of original sin.

or

Theologically this question receives the title
course this study will not discuss this at great

length except to ansvter the question, does original sin affect the
possibility of a child learning to worship?
The Scriptures do not give a detailed answer as to how sin or
the sinful nature is passed on from person to person, save these
references which give clues:
others.

Romans 5:12; I Corinthians 15t22 and

There is one fact that is found in the Bible that every man

is a sinner:

Romans 6:23 and I John 1 are two references.

In view

of these facts, sin exists and affects every human to the extent that
his imagination is to do evil.

It is not logical to say that sin

affects the personality so that the child is born incapable of experiencing Christian worship or of becoming a Christian as found in John

III.

I~WATE

ABILITIES

Many words could be used to express this title besides

11

inna:~e

abilities" and many have been; for example, "instincts" could be used,
meaning 11 The organism by its original nature is equipped with those
complex forms of behavior that are characteristic of the species."l
Another word that is applicable is "awareness" which means 11The state
of being aware, ·consciousness of a situation, of an object without

lcarter V. Good ( ed. ) , Dictionarz 2f Education ( New York:
McGraw-Hill Book Company, Inc., 1945}, p. 218.

direct attenl:.io11 to it. nl These instincts are divided into physical,
social, and religious which in many instances are classified as social.
Innate ability, instinct, and awareness are basic in that they refer
to that which is unlearned and is imbedded in the species or original
nature of the person.2 There are many varied opinions about instincts
as to number and even as to their existence.

Authors disagree as to

which is the more dominant.
Today there seems to be two main theories of the origin of man's
religious knowledge-one is evolutional, the other revelational. The
religious evolutionist says that through human rationalization man
has constructed a god.
Himself to man.

The revelationist contends that C'.10d revealed

As was mentioned, this section is concerned about

what a child possesses religiously and morally when he comes into the
world--his religious knowledge.
Evolutionarz :eoint 2f.

~·

One learns from reading from

authors of this viewpoint that they are characterized by their skepticism of the supernatural and are reluctant to accept any fact which
cannot be explained by logic.

The typical approach of these men to

the source of religion is that man's sense of wonder and curiosity
about the universe led him to formulate theories of creation and the
supernatural..

In order to preserve these theories, ceremonies and

1Ibid., P•

40

2wa11ace Emerson, Outline of Ps:y:cholog[ (Wheaton, Illinois:
Van Kampen Press, Inc., 19~3), p.:352.

practices were passed dm'n from generation to generation.

Present day

moral and ethical standards have developed very slowly to the more
mature religion of Christianity..

Thus religion had its origin in

curiosit,· and man's intellectual ability rather than an inherent instinct or nature. 1

This group holds that the child has no innate

awareness of a higher being.
of his environment.

The child is amoral and will

the way

They do acknowledge that the human being has

certain potentials and capacities which enable him to be directed to
good. 2 How this direction or teaching is done will be considered in
another chapter.
Religious writers have been influenced by this thought of
capacities in the child..

Francis L. Strickland, professor at the

Boston University School of

Theolo~J,

is one exponent of this idea.

He cont,ends that a child may have a religious experience at three or
four years if proper instruction is given and his social environment
is properly influenced.

It is interesting to note that this respon.'3e

is not from an innate knowledge of God.

The little child has a soul

but the soul is more a capacity to develop far
animals.

be~~nd

the other

Therefore the little child receives his first consciousness

of God through his environment.3

1Me:rry and Merry, 22•

ill• ,

p. 518.

2Ibid.

3Francis L. Strickland, PszcholoBJr of Religious Experience
{New Yorlc: The Abingdon Press, 192ld, pp. 79-tfi.

Another religious author, Ernest Ligon, writes that there is no
religious instinct in man.

He adds that the only instincts that exist

in man are to seek approval and to receive recognition for himself.
Ligon gives Adler credit for the theortJ that at times religion may
help satisfy one's desire for recognition.l
Revelationa.!Z J:.!Oint

2f. ~·

In reference to the quesM.on of

innate ability o;r knowledge of God the secular scholar will contend
that there is no innate ability and lvill accuse the religious scholar
of unscientific methods. 2

Carl Henry, an exponent of the revelation-

ary theory 1 makes this statement in his book Christian Personal Ethics;
nThe

im~ge

of Coo in man establishes man's capacity for fellowship

v.rith God."3 \lliley, in his theology says;

11

It (innate knowledge) does

mean that in the constitution and nature of man there is a capacity
for the knowledge of God ••• n4
The author realizes that the similarity between the evolutionist and the revelationist is enjoyed for a short while.

The revela-

tional point of view gives the human being more dignity than the
evolutior.al.

has the ability to choose right and '\'lrong in life,

not just to follow as a brute and accept whatever comes along in

lErnest M. Ligon, !!:!! Pst§hology: of Christian Persona.lit;r (New
York: The Macmillan Company, 19 9), p. 25.
2Merry and Merry 1

1££• ill•

3carl F. H. Henry, Christian Personal Ethics (Grand Rapids,
Michigan: Wm. B. Eerd1nan 1 s Publishing Company, 1957) 1 p. 148.

4H. Orton Wiley, Christian Theology (Kansas City, Missouri:
Beacon Hill Press, 1941) 1 Vol. !, p. 225.

16
relation to t,he conditioning of his environment.

The human mind may

have insight into truth. 1 The individual does not possess specific
knowledge about God yet the human seems to sense the fact of a supernatural.

The Scriptures reveal that every man is attributed to have

a consciousness of God, Homans 1:19 1 and a capacity for morality,
Romans 2 :14"

2

Hildreth Cross, in her book on psychology, brings out the fact
that the search for God is expressed differently among different races
and people, althoug}:l she hastens to add "the quest is Universal")
The reason Evangelical theology holds the idea of innate
knowledge as expressed by Thoules is that this doctrine distinguishes
Christianity from a mere product of hu.'nB.n habit. 4 This seems to be
fair as the theology which contends that the knowledge of God comes by
divine revelation must never allow the idea of the human orl gin of the
Christian faith.

Evangelical theology holds to the fact that unregener-

ate tnan cannot develop a faith because man is affected by sin.5
Another area of problem is that evolutionists or the main stem
of secular scholars bring evidence that a child will not come naturally

lrbid .. , p .. 224.
2A. D. Mattson, Christian Ethics (Rock Island, Illinois:
Augustanian Theological Seminary, 1947), P• 112 •
.3Hildreth Cross, !!1 Introduction to PsYQholo~ (Grand Rapids,
Michigan: Zondervan Publishing House, 195'2), P• 247.
4pl.()bert H. Thoules, !!'! Introduction !2 the Psyeholog;y:
(New York: The IDl:a.cmillan Company, 1923J, p. 118.

,

Henry, 212..

£!1•,

p. 146.
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1

to God, especially during the adolescent years.-

In looking at a

young child he, of course, does not seem to appreciate worship in the
traditional way.

Yet society acknowledges other innate drives which

are dormant until the child's physical body matures to coincide with
the drive.

The sex drive is cited as an example.

inactive until a certain time of maturity.

It is there, but

So also religious aware-

ness may remain dormant until it is stimulated, yet the innate capacity
and awareness were always there. 2
IV..

SUMMJ\.RY

In training a child to worship it must be determined if the
child has the capacity to worship.

There needs to be an understanding

of the innate knowledge of the child and of his capacities.

It was

noted that the particular knowledge and talents of the child's
ancestry are not inherited.

There is also a normal intellectual

potential if the nervous system and brain cells are normal.

Innately,

the child has many drives which appear as the child matures and one
of these is spiritual.

Spiritually, according to the evolutionary

theory, the child has no bias towards good or evil, but as an animal,
has unique capacities.

According to the revelationary theory he is

made in the image of his Creator vdth an innate awareness of the
supernatural.

According to either theory the basic concern is that

the child is a potential candidate to worship God.

lMerry and Merry, 2£.•

ill• ,

2Thoules, 22• ~., P• 120.

P• 530 •

The newborn child
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has no hindrances either hereditarily or innately to prevent him from
becoming a candidate for Christian worship.

CHAPl'ER III
THE CHILD'S SPIRITUAl, DEVELOPtOCNT

RELATED TO VJDRSHIP

CHAPI'ER III
TID!: CHILD 1 S SPIRITUAL DEVELOPMENI' AS Rl!:LATED TO WORSHIP
I.

INTRODUCTION

In considering how a child begins life, it has been noted that
he is at the threshold of a long period of development.

This period

of child development has been divided into stages or age groups.

At

the beginning of each of these stages the child has certain characteristics that are peculiar to that stage of development.

This chapter

will consider these characteristics and the general learning process
of the child at each stage.

These characteristics will also be re-

lated to his ability to worship.
II..

I..EARNING

PERCEPTION

The general public has l'!:la.l1Y ideas of what learning is and when
it begins to take place in the child.
standing of these terms:

There is need for an under-

Maturation, intelligence, learning, and

perception.
Maturation.

Maturation has reference to early growth of the

nervous system which affects behavior and is relatively free from
environmental influences. 1

For example 11 the ability to walk is learned

by a gradual maturing of muscles, not by specific knowledge.

lMerry and Merry, .2!?.•

ill.• ,

p. 307.

One of
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the important influences in introducing a child to a class room situation is dependent on the maturation of the child.l
~ptelligence.

As has been considered, intellect is more an

appraisal of the individual's capacity rather than specific knowledge. 2
~arning..

capacities.

Learning has reference to the utilizing of innate

This term is used to describe acquired habits, skills,

and knowledge as a result of our environment..

There is a close relation-

ship among these three elements, thu.q there are many controversies in

the field of education.3
Perception.

The newborn child can see and has the sensory

equipment in operation; yet the child cannot attach meaning to what he
sees.

The child can be conditioned to move with certain stimuli but

there is no understanding of the movement.

When the child is able to

select certain stimuli from one or more sensory avenues and interpret
these to mean something, then it is said perception begins.4

Condition-

ing is possible even before birth but of course it is unlearned very
rapidly and there is no understanding involved.5
III.

THEORIES OF LEARNING

There have been many attempts to explain what is involved in

1Ibid.

2Ibid.
3Ibid.

4Ibid., p.. 308.

-

5Ibid.
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learning and what takes place in the h1.llnl:m being.

Some of these

explanations lower man to an animal and others make no attempt to
state a logical theory.

There are three theories which bear differ-

ent names by different authors.

These three representative theories

will be considered. 1
Conneotionalism.

Conneotionalism may best be expressed as a

trial and error method. 2 It is through repetition that a pat~ray is
made clear to allow the proper response.

Learning is an establishment

of neural bonds between stimuli.3
Condit~on~£·

Conditioning is sirnilar to connectionalism.

.fundamental:cy- an associative theory of learning.
sti~lli-response

place.

It

The stress is

and, after a period of time, conditioning takes

An example of this is that of a child touching a stove and

gett:tng burned, but the second time he just looks and the response is
made.4
Field Theo:ry.

advocates claim that learning is more than a

psychological conditioning.

involves the whole individual.

This

group contends that a person is given a general knowledge and later he
comes back to learn specific knowledge .. 5 The influence of this theory
is seen in the liberal arts college where a general knowledge is given

~j4., P• 318.
2Ibid., p. 329.
3Thi<i.. , PP• 318, 319.

.:r!'~i·

4

11

PP• 322-325.

5Ibid., PP• 325, 326.
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of all subjects before specialized trainin g in a specific area.
IV..

LEARNING IN F.ELATION TO CHILD DEVELOPI.dEI\J'T

It is of vital importance in traj.nin g a child to worship to
know what he is able to learn at different stages of his development.
In review, it was noted that learning or a basic form of learning may
take place even at two weeks in the neonate. 1

It was also learned that

this is not what would be called thinking or perception.

The author

is aware that many aspects of child development are not represented in
this paper but he reco gnizes their importance nevertheless.

This

section is limited to the moral and religious training of a child in
relation to the chi1d 's age and maturUy.

A chart giving a more

detailed analysis of the different age group characteristics is located
in Appendix A and B. 2
The development of a child has been divided into many stages.
Secularly the division in many areas is pre-school, grade or elementary,
junior high, and senior high school.

'l'he age groups of this study

were limited from birth to twelve years,

Religious leaders and educa-

tors are at little variance \vith the secular leaders in the division
of age groups.
Clarence H. Benson, in his book An Introduction

~

Child Study,

written in 1927, agrees with the contemporary groupin g of Marjorie
Elaine Soderholm's book Understandin g the Pupil, written in 1957.

1Ibid., p. 308.
2see Appendixes A, p. 76 and B, p. 83.

The
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zero to twelve are:

of development according to
Infancy
Early Childhood
Middle Childhood
Later Childhood

0 - 3

4-'
6- 81
9 -11

Soderholm uses different terms but the same age divisions.
Infancz.

One of the first developments the child makes in

expressing some type of judgment is in the smile which appears by the
age of two months.2
child.

This expression demonstrates the approval of the

Children are known to arrlve at judgments and generalizations

at the age of two years.

Mentally, the child is very credulous.

the mother says something, it is fact.3

If

The book by Merry and ~~rry

brings this fact forcibly to the forefront by telling some of the

r~d.4 The child takes adult words

false ideas children have of
literally.
truth.

A child is told of the stork and he will believe it as

The small child is not able to understand symbolism used so

freely in religious worship)>
tation.

These young lives learn mainly by imi-

They copy adult actions even though the attention and interest

is brief.

As they see adults kneel and pray, they will do the same. 6

!clarence H. Benson,
Moody Press, 1942} 1 P• 14.
2Merry and Merry, 212.•

!!!. Introduction ~ ~ ~tudz
ill•,

(Chicago:

p. 309-.

3Marjorie Elaine Soderholm, Understanding~ Puffil. Part I, the
Pre-School Child (Grand Rapids, l\fichiga.n: Ba.l(er Book House,
p:-27.

I957r;

4Merry and Merry, 22.•
Ssoderhol.m, !2E.•
6rbid.' p .. 28.

ill· ,

.2!.1• ,
P• 27.

p. 519.
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The child's morals are largely determined by others, even as habits and
attitudes. 1 The phrase 11 he catches his religion" seems harsh yet the
child takes on the spirit of the environment which surrounds him. 2
Early Childhood.
modern Sunday School.
school child.

This is the

11

Beginner11 age group in our

In many educational books this is the pre-

Early childhood is an important time in the development

of the child's values in life.

It seems that

throu~ft

rewards and

punishments he learns good and bad.3 This is also a time when he sees
the difference between right and wrong.
This age is an age of believing what he is told.
ness to believe comes from a lack of experience.

This readi-

The child of this

group simply accepts God without a question of doubt,h
The child 1 s concept of God, will of course, be a product of
what the adult tells him.
ideas is planted.
father.$

If

C~d

is never mentioned in the home, no

The concept may begin with a comparison to his own

As questions are asked about God, an honest direct ansv;er

should be given, free from imagery for the imagination is very active
at this
Mrs. Soderholm makes the generalization that the child of this

1
Mercy and Mercy, 2£•

.211• , P• 99 •

2
soderllolm, .2!?.•

ill.·, P• )8.
3Martin and Stendler, .2!?.• £!:!!.• 1 p. 217.
hsooerllolm, .22•
5strickland, 2!!.•

ill•, p. 56.
ill·, pp.. 80, 81 ..
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age can ex:perience real vwrship .. 1 Than.'lcsgiv-lng is a part of real
worship.

A child can feel

tha~kful

for things God has done for him.

the child is helped to express this in

praj~r

and is guided in his

activities he can experience worship.
At this
He

the child is known for his conformity to the group.

things to color and cut as the rest of the class

sees himself as part of a group and feels the approval of the group.
Even so, the approval of the adult is still greater at this
that of another child.

than

Benson points out that the child 1 s love

towards his father can be used to illustrate the love which he should
have towards God.

As

the child feels this love towards C'>Od he can

experience worship.3
Middle Childhood.

The child experiences one of the most impor-

tant events of his life when he begins public school.
begins to think at this

The child

even though his deductions are not always

logical. 4 The carry-over of fantasy is still present..

However, at

this period he can more re~ly distinguish between fact and fancy.5
Because of this widening awareness he is at a place where a decision

1soderholm, 2£• ill_., P• 58.
2
Ibid., pp. 49, 50.
3aenson, 2£• ill_.. , PP• 116-118.
4Martin and Stendler, .2£• ill_.. , p. 228.

~arjorie Elaine Soderholm, Understanding ~ Pupil. ~ g,
The Prima~ and Junior Child (Grand Rapids, Michigan: Baker Book
House, 19 7);-pp. 17, ll!J.

2'!

can be made to accept Christ as personal Savlor.l
In early childhood, worship is imitated but now as he develops,
a larger understanding of God increases.
and a consciousness of good and bad. 2

is a sense of emotions

Secular scholars sight evidence

which illustrates that a ch:i.ld thinks about moral questions and
problema.J

The c~1ld is more discriminating between right and wrong

and 'wants to do right at this age .. 4
This is the time to secure reverence in the child.

Even though

d:i.scipline is a problem, if the proper attitudes are instilled,
discipline can be secured.

Impress the child that he is in God's

House and it is God's Day.

This can be done in the Sunday School if

there is order and regularity and a sense of importance towards the
church.

If the atmosphere prodt'!.ces these things worship can be

established.

and respect for

tr~

church can only be possible

when in early life its services are attended with regularity and
respect. 5
~
11

Childhood.

This is the age of vvanting to lmow the truth,

Did it really ha.ppen1 11

At this age the child becomes conscious of

the motives behind the act, not so much with the consequence of the act. 6

1

Ibid. , P• )1.

2Benson, .2£•

ill•,

p.

)Martin and Stendler,
hsoderholm, 2!?.•
_']Benson, £E.•

ill• ,

ill•,

14o..

12£• ill·
P• 32.

pp. 142,

143.

6~mrtin and Stendler, 2:1?.• cit., p. 229.
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This child does not care
factual.

that is not

fairy tales or

At this age symbolism has no particular meaning yet it holds

his interest. 1 The child is now able to worship a person for he is
basically at a hero ,,rorship

This worship can be an unseen Person

as well as the popular personalities.2 The junior child is old enough
to

sin and the supernatural.

thing in his life.,3
~'

natural

a

Bishop E.
for accepting

contends that this is the

questioning a large

gospel ..

as to the age of their conversion

it would be found that the majority of decisions took place

the

junior age)t

v.
Generally, it has been fotmd that the childhood

are the

most impressionable and :i.mpo:rtant in learning and character building..
child learns through imitation and example before actual comprehension takes place.

The earliest training is one of conditioning

with stimuli to obtain a response.,

It ·was also learned that

any

p:M.nciple is to be imbedded into a child it is best done while he
is young.

The child must be placed :i.n an environment where he may

lsoderholm, 2E.• cit., p.

h5.

2Ibid .. , P• 53.,
3~.

4aaines s. Dobbins, Vlinning
Broad.man Press, 19 53 ) , pp. 1, 2.

!Jl!. Children (Nashville, Tenn.:
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imitate what he sees.

If a certain response is desired the indi-

vidual must be conditioned for that response.

To obtain a response

to Christian worship the child must be exposed to that type of
stimuli.

CHAPl'ER IV
THE CHILD AND THE ELEMENTS OF CHRISTIAN WORSHIP

CHAPI'ER IV
THE CHILD

A.~D

THE ELEMENTS OF CHRISTIAN WORC)H!P
I.

INTRODUCTION

In the previous chapters it was concluded that the child has
the ability to worship at a very early age and training should begin
early.

This chapter is concerned with an

worship.

underst~,ing

of Christian

'~'What

is Christian

The question ·that will be considered is

worship?"

This will be ans"t'l'ered in defining and explaining the

principles and elements of worship.

In order to train the child to

worship there must be a proper understanding of worship.

If Christian

worship is basically an adult experience then it would only be
frustrating to force the child into this experience.
II.

DEFINITION

The natural place to begin is vd.th the etymology of the word
worship.

'l'he basic meaning is

11

worth-ship 11 giving the connotation of

recognizing or meriting another. 1

Many authors express worship as a

matter of a personal relationship between man and God.
in her book Christian WorshiE

£.2!:

Mrs. Athearn

American Youth as quoted in DeBlois

and Gorham states that worship is:
••• any thought, feeling or act which brings one into closer

.. 1 Henry Sloane Coffin~ ~ Public ysorship
The vvestminster Press, 1946J, p. 15.

2f. .92£

(Philadelphia:
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contal.t with God, and through which the Divine reaches human
life.
must keep in mind that worship is not a mere search for God
but is demonstrated by those who have already found Him and know that
He is worthy of their worship.2

III.

PRINCIPLES OF WORSHIP

To glibly say that there is need to worship is really not
sufficient in facing the problem of training a child to worship.
There needs to be a basic understanding of the principles which should
influence the methods and programming.

As was noted in the previous

chapter these principles are present during the early years.
Communion~

.92:!.·

Communion with God is the principle which

underlies all of the church's endeavors.

The apostle John, writing

in his first epistle, states that the reason he tells of his experi-

ences is that the people nti.e-,ht have fellowship with God..

The whole

of redemption is to bring man into the fellowship of God.

"These

things are written that ye may know Him, the only true God, and Jesus
Christ whom He has sent 11 , John 20:.31.

!h!

feeling of

~·

Another determining principle is the

feeling of deep need which every honest Christian needs to experience.
It is this need and sense of lostness and estrangement from God which

1Austen Kennedy DeBlois and Donald R. Gorham, Christian ~ligiou.s
,
F.:ducation (New York: Fleming H. Revell Company, 19.39), p. 1S7.
2H.,
Michi

c.

Witherington, Psychology 2! Reli on (Grand Rapids,
B., Eerdman' s Publishing Company, 19 5), P• 136.
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causes him to humbly seek Godts grace.
P~newed

loyaltz.

Every experience of worship should allow the

individual to renew his loyalty to his Lord.

The act of pledging love

to Christ can never be overdone, for each time a pledge is made the
devotion is strengthened.
Fellowshin !1&h other believers.

This

the

princi-

ple which influences collective worship in the Christian church.
fella~ship

thoug):l

The

which binds Christians is like nothing else on earth, even
groups tr.r to create this bond on a human level.

author of Hebrews

ey~orts

The

not to forsake the assembling of ourselves

together.

!

dee~l:y:!.ng

e;zperience.

all true worship experiences.

'I'his motivating principle

in

Witness must be given to this experience

and the best way is still the old-fashioned testimony.

There must be

an opportunity for the emotions to express themselves in worship.
This can be done not only by testimony but through singing.

There

must be an emotional feeling that worship has been experienced.

OF WORSHIP
In thinking of the elements of vvorship there need.<:J to be a
concern in regard to the attitudes preser1t during worship.
it would be impractical to

Of course

that one element of worship is greater

than another for theologically much controversy arises in this field.
Therefore the following order is not according to importance.
Gratitude.
gratitude. 11

Also

Witherington states,

11

To worship is to express

adds that to express thanks is a high form of

PORTLAND CENTER UBRARY

worship. 1

asserts that gratitude is the main sanction and

Carl

motive in the Christian's life.2
Adoration.

This has been considered by some as the primary

element in worsh:tp.

appreciation.

Worsh:i.p

glad spontaneous

t,he awesome e.nd

It

of the spirit of man to God.

seems to stem from gratitude when

1

This adoration

s greatness and grace are

• d •3
recogmze

Confession.

hold it

To hide the fact of an error, or sin,

secret is to erect a barrier to vrorship.

An individual needs to

understand that God ·warrl:,s him to tell Him all about the sin.,
needs to be mingled with prayer a frank and
problem.

~ull

There

confession of the

This fact, that God will always forgive sin if it is con-

fessed, is ever to be before the worshipper.
"'"Hl~HH<

Petition.

the most glorious promises in the Scriptures

are those which invite 1nen

trouble or need.

impetus to this element, "Ask and ye shall

These words of Jesus
receive", John 16:24 and

come to God in tirrtes

11

If ye shall ask anything in

name that will

I do", John 14:14.
Praise.

Worship is praise as well as prayer. 4

Christian's '"'""'"''"'"' . . . the repeated phrase

11

Y.any tintes in a

give men is heard.

The spirit

of the Gospel is not that of solemn dignity of :t\meral gloom, but that

2Henry, !.ll?.•

ill•,

p. 529.

3neBlois and Gorham, .2:£•
4Ibid., P• 170.

ill·,

p. 167.
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of gratitude, enthusiasm, and joy.
Consecration.

It could be said that this element is the

product of the rest of the elements of worship.
are :i.nte:rwoven.

All of these elements

To separate one from the other would hinder worship

yet unless they lead a person to dedicate his life they would be a
sham.

In dedication God is

~ivan

back the life He gave and in conse--

cration He sanctifies the gift.
Each one of these principles is found in the child 1 s life and
is part of his basic spiritual nature.

In the charts given in

Appendix A and B these principles are related in greater detai1. 1
V.

EXPRESSIONS

Many times authors

OF

intervr~eave

WORSHIP

principles, elements, and e:JC-

pressions of worship into one area and in many cases, call it elements
\Yorship.

In follovring the outline given in DeBlois and Gorha'il. 1s

book Christian Relig!ous Education, pages 161-174, a clearer picture
of worship and its ramifications is received.

These expressions of

worship are not so difficult that a normal child cannot participate.
In fact these expressions are evident in the majority of Sunday School
openings.
Pral§!r• Prayer is the most universal and practical e:A."Pression
of worship. 2 During an attitude of prayer a more genuine spirit of
worship is induced and sustained than during any other act of worship.

lsee Appendixes A, p. 76 and B, P• 83.
2neBlois and Gorham, 2R• cit., p. 171.

36
Music.

The musical parts of the worship service aid in praise

and thanksgiving to God.

Today in the advertising world the important

part music plays in stirring the emotions of the people to buy the
sponsor's product is seen.

As music can arouse and stimulate a

response in social functions it can also set the atmosphere in
Christian worship.
Scripture.

The reading of Scripture is another opportunity

for expression of worship.

God 1 s

'V~ord

is "quick and povrerful and

sharper than any two-edged svtord, 11 Hebrews

VI.

4:1~ ..

TYPES OF' WORSHIP

Thus far in this study of worship not much consideration has
been given to t.he numerous forms and types of worship.

There is

worship which is very formal, making use of a great. deal of liturgy.
In extreme contrast to this is family worship and private worship.

It

is acknowledged that all of these forms of worship do exist in varying degrees and are important to a general study of worship.

In this

study of training a child to worship we are not intimately involved
in these stated forms.

'l.'he main concern is whether it is graded

worship or corporat.e worship.
Graded worship.

As was mentioned in the definitions of the

first chapter, graded worship takes place when the child is classified
and grouped as he is in the public school and Sunday School.

The

materials used are graded to his particular level.
This use of graded worship does not necessarily mean that the
child never takes part in the corporate worship of the congregation
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o:r the local chur·ch.

The Lutheran Church, Missour-i Synod, is noted

:for its emphasis on corporate worship, yet a leading Lutheran layman
this statement:
Children, however, must worsh:l.p
, and in a way they understand. It is advisable to establiih a system of worship which
is geared to the level of a child.·
Graded worship in many groups is carried on in their Sunday
Schools and
ing time

schools are dhrided into departments where the openspent in worship.

:V~ach

one of these departments has a

worship center consisting of a picture or some other worship aid.
In some cases churches use their parochial schools to instruct
their children to worship; of such groups are the Roman Catholic, the
Seventh Day Adventist, and the Lutheran Churches.
The philosophy behind the divided morning worship service will
be considered in the chapter entitled naraded Worship".

The reason

for graded worship in the Sunday Schools of the churches wh:i.ch stress
the family pew is so that the child may learn to worship in the
sanctuary ..
Coreorate worship.

Corporate worship is a family worshipping

together in the morning service.
type of

~~rship,

This is of course a very general

yet it is required of every Christian.

accepted that the chief end of man

to glorify God and this is one

of the basic parts of Christian worship..
there is love tovmrd God

~~11

It is generally

Mattson brinli,'S out that i:f

naturally be worshipped as an evidence

1Roland H. A. Seboldt ( ed,.) !!'!.!~;!!!Christian WorshiE
1
(River Forest, Illinois: Lutheran Education Association, 1959), P•

62.

of that love. 1
There are many injunctions to worship in the Bible and these
occur many times.

In Psalm 99:5 it

~

"Exalt ye the I..ord, our God

and tvorship at His footstool; for He is holy. n

Also in Psalm 96:9

we read, "Oh worship the Lord in the beauty of holiness; fear before
Him, all the earth."

In the New Testament, Jesus in refusing to

worship Satan said to him,

11

For it is written, thou shalt worship the

Lord thy God and Him only shalt thou serve .. "
v'l'iley1 in his theology brings out this interesting thought with
regard to corporate worship.
expression is

11

As one begins the Lord 1 s Prayer the

0ur Father 11 not "my Father 11 , which gives the connota-

tion of a social relationship. 2 He also stresses that corporate
worship

emphasi~es

the unity of the church and exalts the body of

Christ rather than each Christian as a separate member.3
VII.

SUMW,.RY

Worship is a nonnal act for every Christian and is an essential
part of the Christian faith whether young or old.

The conviction that

a person has great worth or value has brought a trend to adore,

venerate~

and pay honors to that person or object, and to a Christian that Person

is God.

Worship of some sort occurs v;herever man is .found.

As an

intelligent, discerning creature, man senses worth in certain supreme

1Mattson, .2.:2.•
21}iiley, .2.12.•
)Ibid.

£!1•,

£ii•,

P• 205.

Vol. III, p. 140.
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values a:nd feels a sense of personal insufficiency.

The nol:'!ilB.l response

is some expression of admiration, reverence, or praise.
It was found that the elements of worsh.tp:

gratitude, adoration,

confession, petition, praise, and consecration are found to some degree
in the life of the child.

CHAPTER V
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THE CHILD TRAHfED TO WORSHIP THROUGH GRADED WORSHIP
I.

!"li,1TRODUCTIOJ>r

Moving into the more practical side of this study the two main
methods of training children to worship are considered.

There is the

family pew or corporate worship and the graded or divided family
worship.

This chapter will take up the matter of graded worship or

what is more popularly called Junior Church or Children's Church.
'l'his particular type of training takes place during the morning service
or services of the church.
children in a separate room.

The adults are in the sanctuary and the
This chapter takes into consideration the

philosophical and practical aspects of graded worship.
II.

PHILOSOPHICAL ASPECTS

In trying to trace the beginning of graded worship we note the
progression in Sunday School literature.

In 1872 a great step was

taken in ·the curriculum of the Sunday School when the uniform. Sunday
School lessons were adopted.

Shortly after this step in the church,

the secular 'IYorld became conscious of grading.

This change was brought

about by an emphasis on psychology and a naturalistic view of the child. 1
'l'h.i.s influence naturally had its affect on the church and at first it
was mainly the modernistic churches that accepted this progressive view.

~old c. Mason, Abidip.g Values 1!!. Christian Education (Westwood, New Jersey: Fleming H. Revell Company, 195$), p. 92.
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Thus for years the churches that accepted the psychological principles
of grading were of a liberal vein.

In time Evangelical churches began

to adopt this method. 1
Therefore it seems reasonable to suggest that the idea of
graded worship stems from the influence of the departmental Sunday
School.

The departmental S1.mday School stems from an emphas:ts on

educational psychology which began at the turn of the century.
Crossland writes,
church work. 11

11

The J1.mior Church is no longer a new thing in

His book was written in 1921.2

The contenders for graded church hold basically to the same
idea of worship as the corporate group, both contending that worship
is important and the child needs to experience worship.
What is Junior Church?

Crossland in his book writes,

It is a regular church service and organisation for boys and
girls, one that seeks to train them. in Christian vmrship and
service. It serves their religious life in the same way that the
regular church service does the religious life of the adults.3
The thing which the Jmior Church is trying to accomplish is very noble ..
This list of aims
( 1)
( 2)

( 3)
(4)

found in a book giving junior worship helps:

To
very real a sense of companionshj.p with God.
To lead to a realization of the power and value of high
ideals
moral standards.
To provide dynamic for right l:i.ving.
To give definite training in worship experiences.h

1Ibid.

2Weldon
Crossland, The Jmior Church in Action (New York:
George H. Doran Company, 1921},p. 15.
.3Ibid.
4Nellie V. Bur~ess, Junior Viorshi;e Materials ( t~ashvill, Tenn. :
Cokesbury Press, 1930), p. 21.
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The Junior Church worker has a basic principle to follow in his
programming.

He plans the service from the junior's point of view

using his language and desires.
atmosphere"

There is also need of a. suitable

Provision for a quiet and orderly room must be made.

Programs must convey the right conception of God.
guarding against any misconceptions.

There must be a

This principle, that the child

must be given opportunity to participate in the program is found in
most every graded church situation.l
Some of the basic features of a Children's Church are:
(1)

(2)
( 3)

(4)

a regular order of service and organization that is as much
like that of the denomination as is possible.
a sermonette, sometimes two, on some great subject of the
Gospel, the religious life, or church history.
a. junior choir with a pianist, who is a junior, to lead in
the junior congregational singing.
ushers, officials, offering••• in fact as complete an
organization alo~g denominational lines as the leader may
thi~~ desirable.

The need .for Junior Church is based in some cases on the great
lack of attendance of children in the worship service of the church.
It is from this need that many of the graded programs of worship arise.
pastors admitted that their services provided little or nothing
to interest the children of their pa.rishes. 3 According to a questionaire sent to over tlvo hundred pastors by Crossland, the Junior Church
brings more boys and girls into the church service.4 In some instances,

1~-, pp. 21-23.
2crossland,
21?. • .ill·' p. 16.
3crossland, .2E.•
4Ibid.

ill·' p. 17.

"'"'·""'k'''"' contends that children will have a greater loyalty t.o

Children's Church than adults to

regular worship service.
method of

'l'he enthusiastic Junior Church vmrker says that
o ..... ,,.W.!lciJ

vdll develop the church-going habit among boys and girls.

'rhe Juntor Church worker also contends that it develops the devotional
life of the child and gives him a chance for expression and an avenue
for service. 1
Weldon Crossland gives a very challenging picture of the
Junior Church.

need to keep in mind that the book by Crossland was

v.rrltten v.rhen Junior Church was at its peak and he had Ol".ly three years
experience in Junior Church work.
I!I.

PRAC'l'ICAJ... ASPECTS

Philosophically, .Junior Church is ideal, is >tery effective in
training children to worship, and the motives or operation are sound.
After some years of existence definite trends should be seen in our
churches today as to the effectiveness of Junior Church.

Therefore a

survey was taken in Salem to see what pastors and leaders were doing
to train their children to worship.

The city of Salem \Vas chosen

because most every major denomination is represented.
views were guided by five major questions. 2

First,

church now doing to train your children to worship?"

11

These interVihat is your
Second, "What

percentage of your primary and junior children are staying for l'mrship? 11

libid., pp. 19-20.
2see Appendix

c,

p. 89.

Third, nv,'hat is your motive in having Junior Church?
this is the best way to train children?n
building strong Christian homes? 11
sermonette in the adult service? 11
and ten of
do so.

The

Fourth,

11

Do you think

Is this method

last, nwhat do you think of a
Eighteen interviews were conducted

were udng graded vro:rship or e:z::pressed a des:lre to
at1b~iers

of each church group of this philosophical view

will be given.
Assemb1¥

2£ ~·

of God Church

The associate pastor of the First Assembly
1>ras intervi.m-:ed.

The First Assembly of God

Church is using the Sunday School opening for a time to train their
children to worship.

In addition to this they have a

Church for boys and girls from the age of four to the
which meets separately from the adults..
after the adult service.

The Junior Church is patterned

In fact the church receives denominational

they do a good job in this area.

to have a Junior Church.

of ten,

A great deal of stress is placed on the

children to stay for church.
recognition

C~~ldren's

This church chooses

It was added that the parents especially

enjoyed it for they could worship without the chi.ldren creating a
problem.

Also he felt that this v.;as the best way to train children.

In answer to the question,

11

Has this program built a strong Chr:i.stian

home?" it was acknowledged that it was not the best solution, although
the family could talk about their experiences together at home.

The

greatest source of problem to them was finding a good leader to conduct
the service.
Baptist.

This intel:"tliew was conducted vnth the minister of
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Chris~ian Educa~ion

of the First Baptist Church.

He was very enthusi-

astic for the program which they were carrying on in

~heir

church.

The name of the group was Children's Church, covering the first three
grades in school.

The children's service is conducted on the same

pattern as the adult service.

This church uses the Junior Church as

an evangelistic agency, each week giving a salvation message.

Those

that respond are given special counselling and their parents are
notified.

During the weeks

follo~nng

classes during the Junior Church time.

a decision they receive special
He feels the Junior Church has

a real ministry and. he would keep it functioning..

Accoroing to this

plan Sunday School is a. time of instruction--the church hour a time of
evangelism.

As far as the effect on the family there was no apparent

concern that it destroys

uni~y.

They do encourage the junior children

to sit with their parents during morning '\vorship.
children elect officers and participate in
interesting to

no~e

~heir

This church has the

awn service.

It was

that the children when promoted would fit fairly

well into the adult worship.
Evangelical United Brethren.
Churches were
The First E.

in~erviewed

u.

Two Evangelical United Brethren

and each of them had a different program.

B. Church has three divisions in their Junior Church;

Beginners, Primary, and Junior.

Each one of these groups has its own

set of officers which are changed periodically.
vi~red

Two people were inter-

at this church, one the director of Christian Education, and the

other a woman who has worked with the Children's Church for several
years.

The director or Christian

:r~ucation

said the main reason for

the Junior Church was that it is an effective way to train the children.
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It is not training the children to worship if they sit and color and
read Sunday School papers during the

se~~ce.

would be better off with their own age group.

In this event they
Another reason for the

Junior Church was that the pastor preached above their understanding
and the children received little or nothing from the service.

In the

interview with the teacher it was noted that there "tas an agreement in
motive for she considered it far better to have them receive something
on their own level than to color or read during the service.

also

added that many of the parents would not attend the service if they
had to be bothered by their children.
Church

The main purpose for Junior

to win the children to the Lord.

When

if this method

of train:tng helped the Christian home she confessed that it did not.
She personally did not think the service would lose its dignity if the
pastor would include the children in the service with a children's
message or directing the whole
Foursguare GosEel.

to a lower age level.

The pastor of this church

as soon as

the leadersl1ip was developed they contemplated a Junior Church from
six to eleven.

At present their main preparation vtas dur1.ng the

Sunday School open:tng.

If he had his

the Junior Church would not

be a story time but patterned as closely to the adult serv-lce as
possible.

They would

the group as the adult church and teach

them that they are a vital part of the chu.rch and that children belong
tn the church as well as adults.
he felt it was the best

He vmuld have the di vis:i.on because

to instruct them in churc:hmanship.

In

to the question of building a Christian home he suggested that
it could cause the parents to shirk their responsibil..i.ty which is not
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ideal ..
Friends.

The pastor of this church felt the

reason for
were

the Junior Church was to minister to the children whose
not in

church.

In many cases the children would go home after the

service if it were not for the Junior Church.

They try to keep a

worshipful atmosphere during the sen-lee and they have a sermon., not
just a story.

said that this was not the ideal way., for the

should come and train their children.

He realized that as

adults we would be amazed at what the child does receive from
adult worship service.

ru1

They lose around fifty percent of the boys and

Sunday School..

He thinks a sermonette is fine but

it

takes a great deal of' work to keep it fresh.
Lutheran ( U.L .. c.A.).
of' the St.

1

s Church.

At present they do not have a Junior Church
main reason for not having one was space

he wished they did.
and equipment..

pastor

'!'his interview was taken with

The .Junior Church would handle children up to

of confirrnation 11Yl'>J.ch

the rJ.nth grade.

ready for senior worship.

age

After this age they are

does not use a sermonette.

The1<>e is not

a good hold over of the Sunday School for worship.
Methodist.

Of the two Methodist ministers interviewed the First

Church minister was the one that favored a graded worship.
they

At present

two services of' Sunday School and church and if they ltiah,

the children may attend. church but usually their parents put them in
School while they attend church.
intermediates into the early
school boys by ushering.

They do try to

through a junior choir

the

The choir program was the strongest
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the children.,

intervie~>~-

The minister also used sermonettes

took

trl.th the pastor

in

First Church of the

teaching

are at

in the Sunday School opening aP.d the
Along vd:th this they have a Junior Church
ten

fifty

They lose
The pastor

'vhen he arrived.

·to
School

nP.?>r>c:>nr!'.

this present ,.,,.,,.,._"'.m existed in the church

He does not feel a change to the family

for the
has

of discipline and
ve~J

are more

in the

little success

he realized the ideal
toddlers

'""-'·""'''·-'-"'!". the

children's sermon ..

is to hav-e the family toge·ther and

a
V!ere contacted and

they both
at the

one inte!'Vielved

some kind of
Church \'las a woma.n 1vho is

in the local congregation

and in their denominational educatimml program,.
that First Church v:as under-staffed

present

there was not enoutt,h leader-

have a well-rounded Junior Church.
teaching and practice of the church.

said

She did

the general

First of all they hold to a

strict type of grading in that they gradually tell the story o:f the
Scriptures in accordance to the psycholo

development.

They begin

with a simple worship and gradually worl.;: up to the junior high
when they feel the child is ready

the adult service.

the junior choir vdll sing and hear a se:rmonette then
sel.""lice.

At present
a

She perso!1.ally felt that if the children were in
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the service they should take their place and not receive the impression
that there are grades of worship but rather that worship is for all
ages.

They are experimenting with an extended service 1r1hich will

enable them to have a longer time of worship for the children in
their departments.

She also acknowledged that they experience a

great exodus after Sunday School.

In regard to the family unity their

denomination is aware of the problem and is working on a
the family unit strengthened.

to have

Maybe the fanrl.ly should be together

once or twice a month in the church service.

They do not use symbols,

such as the cross in their worship areas until after the junior age.
She personally regrets that the average parents of today are not
accepting the full responsibility of living Christian lives arrl keeping their minds fresh and active.
'rhe other Presbyterian church interviewed was the Westminster
Church, formerly the United Presbyterian.
unique problems of overcrowdedness.

This congregation had some

At present they have to corrluct

Sunday School while the adults attend worship and as soon as the first
service is over the crowd changes and the same thing is repeated.

The

pastor frankly admitted he had not thought of working the children
into the worship except as occasionally a class would visit the worship
service.

There was no plan in the near future to allow the child

participation in the worship service.

He did not think it ;vise to try

to lower the age level of the service to bring them along in the
worship.

He did not think too highly of the children coming in and

leaving before the end of the service.
should be with their parents.

He said ideally the children

He added that it is impossible in this
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day and

to lead the parents to train their children to worship.

He did not knmv if

other churches were trying to have the fa'llily

together for the worship service.

'l'he enthusiastic Junior Church worker says that the graded method
of training will develop the church-going habit among boys and girls.
The following is a summary of answers given to the following
questions by leaders of ten Salem churches using the Junior Church as
a method of training children to worship.
~

!!!

~ ~ ~?ing?

Basically each of these churches is

using the Sunday School as a time for graded worship.

Even some of

the churches take ::R.dvantage of their youth meetings .for this training.
They all strive to keep the service as much like the adult service as
possible.

One of the main methods is to have an order of service like

the adult church.

Also there are officers comparable to the adult

officers of the local church and denomination.

Great stress :i.s made

that this t:i.me is not for baby sitting or stor-.f telling but a real
attempt is made to experience worship.

Some of the more Evangelical

churches use this time to win the child to the Lord.
~!!~motive?

One of the ten churches said they \'l'e:re

doing what they were because of limited space.

The reason used many

times was that the child does not get anything from the adult service
so why have him sit and disturb others and color or read funnies.

He

should be given an opportunity to hear something on his own age level
and be able to understand.

There is a majority of opinion that the

pastor of this group preaches far above the child 1 s understanding and does not think it wise to come down to his level.

Also

the Junior Church :i.s an aYenue o:f real evangelism for the church.

The

motive which is most disturbing is that many parents are not willing
to take the responsibility to train their children to worship God.
There was hardly an

eA~eption

to the idea that the best

a child is to have the family together..

the feeling

that in this day it cannot be carried out.
@ven that worship is a graded thing
he able to experience the real
to be a
the

child~

'mrn'l"<:::!l'1!,

in the worship

to train

The subtle

is

only as the child

up is

in the sanctuary.

There seems

of the aduYv above that of

thou€")1. from a philosophical point of view the same elements

are present.
~ ~

.;;;;.;;.==== :J::h! Christian home?

interviewed

it does not,

this type of training causes the

None of ·the persons

the inference was
to neglect and forfeit their

responsibilities it cannot be said that this program

strengthening

the home ..
~!£!.your

opinion

21. ~

se:rmonette?

Almost everJ pastor

has tried the sermonette at one time or another in his ministry.
was usually given up because of a lack of time t.o

It

, or the

inability to deliver it successfully, or simply because there was no
time for it.

None of the interviewed persons thought that lowering

the age

of the service would be exceptionally sacrlle@ous

although there was a reluctancy to do so for fear of the adults'
reaction.
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THE CHILD TRAINED TO WORSHIP THROUGH CORPORATE WORSHIP
I.

IN'l'RODUCTION

Corporate vmrship or the family pew has been the traditional
way of worshipping in the church.

In some situations this philosophy

may have been based on the idea that children were to be seen and not
heard.

Many times the content-centered approach, that to hear the

teaching would cause the child to do right, was the basis.

This

chapter is parallel 1vith Chapter V in that a method of training
children to worship will be examined.

The aspects of this question

are approached philosophically and practically.
•

PHILOSOPHICAL

Those groups that do not practice graded vmrship during the
morning worship service do;; however, practice it during the Sunday
and weekday schools of the church.

This philosophy holds that no

matter how valuable the Sunday School worship is, if this is the only
public l'i'Orship of the child he is missing something.l Coffin says
that a childless congregation presents an abnormal and unprotnising
appearance. 2 There is also a feeling in this group that there are

lcotfin, .92•
2Ibid.

ill•,

p. 156 ..

needs, interests, and experiences which children share vdth adults.

It

ts felt that both adults and children need the sense of fellowship one
with the other in worship.l There ts an underlying principle which is
held forth that corporate worship is a vital part of avers Christian
life and this includes the child.

There is a recognition of the

functions of departmental age groups but these are to lead to one
thing and that is a common worship in the sanctuary of the church
among the family of God. 2 The idea is expressed that worship is basic
and that the child is capable of experiencing it as is the adult.
The principle of the Christian home is considered to be one
reason for children in the common worship.

As the father goes about

his work and the mother her errands and the children attending different
schools, we see that all this is outside the home.

The family thrives

only if times are established to worship together.

From the worship

of the congregation, flO'll!ls the stream of strength to live the
Christian life.3
One of the main principles in this philosophy is that the child
in the corporate service will be better trained for worship.

The

psychology behind this is a form of conditioning that is used in
secular education. The advocates of corporate worship quickly admit
that much of the service is not understood.

Although the atmosphere

1Mary Alice Jones, The Faith of Our Children (New York: AbingdonCokesbury Press, 1943), p. 173.
-2seboldt, .2£•
3Ibid.

.£!i•, p. 73.
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of people from all types of life commonly expressing their need of God
furnishes something Junior Church cannot.
In

~ ~

Schaff-Herz,?g ,!lelig1pus Enc;rclowia under the topic,

"Children at Worship 11 we find this critical paragraph:
Since worship is largely a matter of habit, church leaders
have devised three ways of promoting the attendance of boys and
girls: ( 1) The separate Junior Church has seldom proved satisfactory. ( 2) The special Junior Sermon is good, especially
when children remain for the entire service. ( .3) 'rhe Family
Idea calls for worship that appeals to the family as such, with
something for the little ones in each main part of the service.
To many observers this seems most nearly ideal. Adults gain
much from public worship when it appeals to children.l
It seems to be f<rl.rly general knowledge among educators that a
child learns through imitation.

Thus it seems normal that they be

exposed to the common worship where adult believers are present.
This point of view raises the child's abilities to be capable
of experiencing Christian worship.
III.

PRACTICAL ASPECTS

Of the eighteen pastors and Christian leaders interviev;ed,
eight felt that common worship was the best way to instruct their
children to worship.

or

the two groups this one was the most opinion-

ated and enthusiastic in their answers.
v1ere asl..:ed:

VJhat are you now doing?

The same basic questions

Why are you doing this?

How

1Edith Lovell Thomas, "Children at Y1'orshipn, Twentieth Cent.!E'7
a .2£ Religious Know led&! (An extension of .!!!! .!!!!! Schaffrzog
c lo edia 21 Religious Knowledf.!, editor-in-Chief Lefferts
A. Loetscher. Grand Rapids, Michigan: Baker Book House, 1955), I, 2.33.
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many go home after Sunday School? Does this approach build the
Christian home? wnat do you think or the sermonette?l
Christian. The Court Street Christian Church was chosen for
this interview.

At present the pastor said they have a worship time

during the Sunday School hour in which the child is prepared for
worship.

This church strongly urges the children to stay for church

and has a fair amount or success.

Once a year the pastor devotes the

entire worship service to the child.
include the children in his sermon.

He also makes an effort to
This pastor has used the sermon-

etta but reels that it is more satisfactory to incorporate an illustration in his sermon.

He feels that if the child is taken out or

the worship service into another part of the building that the child
is given second best.

He adds that the child is sold short and

there is failure to realize that he has the capacities to worship.
They do have a nursery for pre-schoolers.
Church

.2!. .22.9.

(Anderson, Indiana).

graded worship in the Sunday School.
Junior Church.

This church also has

At present they do not have a

The pastor feels the Children's Church might be the

best way to reach the children but presently they do not have one.
He makes it very hard for children to leave after Sunday School for
they have no closing prayer in the individual classes but when the
bell rings the children are directed to the sanctuary for the morning service.

Because of this practice they lose very few children

after Sunday School.

lsee Appendix

This pastor is not quite sure if he would keep

c,

p. 89.
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up this type of program.

He feels the ser:monette should not be used

for it will call attention to children and they will become selfconscious.

He would place them on the same level as the adult

congregation.
Episcopalian.
viewed.

The pastor of the St. Paul's Church was inter-

This pastor was extremely enthusiastic about the program he

was using in his church.

present they have three services on

Sunday at 7:30, 9:30, and 11:00.

At one time the 11:00 service was

the large service in the church but now the story is different.

The

9:30 service is called the family \vorship service and the whole
family attends, babies on up.

This service is of course the same

type of liturgical service that is common with Episcopalians, yet the
pastor incorporates the whole family at this service.

The service is

a regular worship service with hymns, scriptures, and prayers.

After

a thirty to thirt)--five minute service the congregation is dismissed
to graded classes to receive religious instruction which takes the
place of the morning message.

l~'or

this service the church is filled

to capacity with the overflow room filled.
this is the normal thing.
catechism class.
·a service.

According to the pastor

This prog,ram is also augmented by a

The pastor feels that this :ts the only way to have

When asked what he would do if the gvoup keeps growing,

he simply expressed the fact of starting another church.

Already

one hundred families have left and organized a new church and plans
are being laid to begin another.

In answering the question of

helping build the home he expressed that many new families have
united with the church because they have found a new togetherness in
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worship.

From this \"V"orship experience the frun:tly knows how to proceed

with a family altar..

He feels that he would never want to divide this

group into separate age groups for this type of prof?.,:ram has dor..e so
much for the church.
Evan:~f:ical

United Brethren.

The other Evangelical United

Brethren Church interviewed was the l!:nglewood Church.

Presently they

have no Junior Church although there is a nursery and toddler room.
The main preparation for worship is in the catechism class
child receives instruction on worship and must
report at each session of the class.

the

an attendance

Also the pastor makes a special

effort to keep the service interesting and a great deal of variety is
provided in which the children can participate.
always twenty minutes in length.

At present he is organizing

a group of boys to help in the worship service.

School.
worship

is most

He allows variety through standing

and singing as a congregational response.

cerned about the

His

The pastor was con-

number of children that leave after Sunday

has tried WAny methods of working the child into the
throug.~

Junior Church through a children's message and by

having the Junior Church combined with the adults once a month.
Lutheran (Missouri Si[!!od) •
what he was doing and why.

This was another pastor that knew

He expressed a strong conviction that the

time to train a child to worship is in the cradle.

This

actively

done through the cradle roll \\'here they sent helpful su&c;estions to
the parents.

The child immediately was taught to fold his hands and

the mother would have written prayers or suggested ones.

They use the

sponsor system ( God-parents) where they are charged to help that child
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learn to worship.

The church uses a graded system in the

School but it is strictly a worship experience.

S~~day

The older children and

the adults would meet in the sanctuary and have a question and answer
time ah:mt -vvor,"Jhip or some elements of worship.

They had their class

time but evef"t;thing was done to lead them to stay
worship service.

The pastor says that, they had practically no loss.

In the worship hour he would
children.

his

He ad.rnitted that their

to the level of the

would be disturbed by a

a vvorship experience.

which vms that the child was

a cry room but no supervised nursery.
catechetical class which
years.

se1~on

·the room but a greater goal vms in mind

baby's cry or someone

t:lon of

morning

They did have
by a

This is all

two and a half hours long, for the dura-

Each Saturday the class meets and has a brief

worship service in

sanctuary of the church.

The children are

required to write a prayer on the theme of that week and give it.
They also

experience in leading worship and learning how to

conduct themselves in the "sanctuary".

All the symbols of the church

are explained and the order of service is analyzed.
books that explain
Each child in the
mont,h.

Parents are

and how to have family devotions.
School receives a devotional guide for the

The pastor says he makes a point to be with the children of

parish and helps them to

:him.

This church loses very few

children.
Methodist.
its approach.

This is the Jason I,ee Church 1vhich is quite different
This pastor

evidence of having thought through

the problem of training children to worship.

His philosophy of worship
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gives an insight as to what he is doing to train the children.

He

believes that there is no difference in the worship experiences of
the child and the adult.

There is a difference in understanding but

basically the act of worship is the same.

The whole Sunday School is

geared to funnel the children into the worship service.
hymns and read Scripture and have their lesson.

They sing

In all

care is taken to allow them to experience worship.

this~

great

In planning the

morning service the pastor takes into consideration the needs of the
children.

He has given questions in the past to the children before

the service and had them list for him the ansv1ers.

He does not use

the sermonette for he feels that indirectly the child is told in this
way that this is the only part of the service for him and the rest of
the service he can talk or sleep.
unit stays together.

He makes a point that the family

If the child worships with the family he will

most likely have better relations with them during the week.

If the

child is ushered off to worship where he sees only other children he
may never know that worship is for older people too.

Train the child

from the be ginning so that he will not have to unlearn what was tau$t
him in Junior Church.

He does recognize that a need for a nursery for

the pre-school child exists.
Roman Catholic.

This interview was conducted with the principal

of the St. Vincent De Paul parochial school in Salem.
is a nun.

The principal

The Roman Catholic Church has the traditional family worship

but a great deal of graded worship is conducted in the parochial
school.

It is in the Roman Catholic school that the child receives

the foundation for worship •• Each morning the child goes to a regular
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mass which is conducted in the same formal way as for the adults.
condi tiona him to reverence and respect the church.

This

Du.ring the day

the child receives graded instruction on religion and worship.
child may then ask questions about the symbols of worship.

The

Periodi-

cally the Parish Priest will take a group of children over to the
church and explain the vestments and symbols..

'I'hey expect all the

children of the Roman Catholic family to attend the school but provision is made for those who attend the public school.

At

9:45

Sunday

morning there is a class on religious instruction for these children.
They also have graded books on the mass and filmstrips are used quite
frequently.

The percentage of loss is very low for the children that

attend the day school, but those that attend the public school drop
by the way more frequently.

lt!hen asked the motives for this type of

program the woman did not give a specific answer.
Seventh Day Adventist.
family worship program.

This group holds very tenaciously to a

At present they are using a graded program in

the Sabbath school and each room has some kind of worship center.
training of worship is carried out in the home.

The

At sunset Friday

evening the family gathers for a time of prayer and Scripture reading
and Saturday at sunset they have another time of family worship which
is very uniform in this church.

After the Sabbath school the children

and adults go to the sanctuary.

Again a sponsor system is established,

not as a rigid rule but the parents make it a point to invite any boy
or girl who is without a parent to sit with them.

As far as losing

boys and girls after Sabbath school, there is hardly any loss.

I

The

Adventists have had great success in keeping their people and this is
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traced to the strong fai'Jlily emphasis.

They claim that only ten percent

of their converts are lost if they attend their day school and other
educational institutions.

The pastor said that in all his seventeen

years of ministry he has never had delinquency problems with the yotmg
people that have attended the morning worship services faithfully.
They practice the philosophy that as soon as the child can come out
into public he should

to church.

They have disturbances 1.n their

services yet the conservation of the children is ii'Forth this price.
There is a cry room but this is the only provision for small children
during the i'Torship service.

The pastor has tried the ch:Udren t s

sermon but prefers to keep the message within everyone's understanding.,
IV.

SUMMARY

From a philosophical point of view corporate worship is not
necessarily against graded worship if held in the proper place. The
main contention is that the child should sometime in his experience
worship in a corporate body.
As we reflect on the interviews we again shall consider each
question and set forth a general answer.
~

!!:!, zou !22.!!. doing?

Uniformly every church uses some type

of graded l'iorship :i.n training the child.,

As was true in the other

sections of this paper, some of the churches had no definite program
'

of education.

The churches which practice corporate worship stress

the family and build their program around it.

Generally speaking,

these pastors seem to have a more elaborate system of
child.

the

It is a harder task to train the parents to take their full
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responsibility in raising ·their children to worship than it is to mainthe Junior Church.
thought out

It is obvious that it would ·take a v,rell

to oiteroome 1;vhat many men succumb to by

Jun..i.or Church.

of these

gT~..">ups

great value in training the .child.

the

have a day school which is of

J~.n

underlying principle

that

there is the feeling that the child is capable of worship.

men

said that there was a certain amom1t of disturbance in the services
but the over-all effect in conservation compensates for it.
interesting uniformity is found that they all

An

an effort to bring

the child into the worship service through the morning
the orde::r of

It

and

of interest that none of these men

the childrents sermon •

.!.!:! I2J! doinp,

~ Y,OU

!!.:!!?

Several of the men ""...,...,".,.,.,'"'

the idea that they were responsible for the training of the children
of their parish.

Another motive was a deep conviction that worship

is a family matter and the child needs vmrship if he is to grow.

It

seems as though l-vorship has a more i.'llportant place in the church
wh:i.ch

the family pew..

Everything done in the

to the climax of the family
man;r children

~

;you

~

School

in the sanctuary.
after Sunday School?

On the

whole the loss was a little less than the group that stressed the
graded worship program.

Every one of these men said he definitely

thought that this was the soundest way to train them to worship.
~ ~

method build

!_

strong

~?

Emphatically the answer

for as the family worships together in church the family's
devotional time in the home is strengthened.

CHAPTl~R
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SUMMARY AND CONCLUSIONS

CHAPrER VII

SUMMARY AND CONCLUSIONS

The problem of this study has been to examine the Junior Church
and corporate worship as methods of training children to worship.
question answered is,

11

The

'Which is the better method to guarantee a sound

church and individual?"

I.
It was learned from this study that the child does not possess
specific knowledge at birth.

From a hereditary point of view he is

not affected by the parents• faith, only by the environment which they
create in the home.

Thus the child is a very impressionable creature.

From the spiritual standpoint the child is a free moral agent
made in the image of God.

The child possesses an innate knowledge or

awareness that there is a God.

Also, spiritually, he is a candidate

for worship.
Because the child is impressionable, the way in which he could
be impressed was considered.

The study showed that the most impression-

able years are the early ones.
The child passes through many stages of development and each
one brings new insights into spiritual maturity.

Therefore the child

begins to learn spiritual habits at a very early age.

It was observed

that both secular and religious authors say the early years are those
to form character and spiritual habits.

Thus we see the importance of
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exposing the child to n worshipful atmosphere.
In the study of Christian worship it was found that worship can
and must be experienced by the child.

In the chapter on his develop-

ment these elements of worship are found and can be directed in early
life.

The child needs instruction fj.rst of all, ·t.hen help in relating

this knmvledge to his own experiences.
Junior Church or graded worship comes from the same stem of
influence as the graded Sunday School

at about the same time.

Junior Church, philosophically speaking, is motivated by a real concern, yet the child is treated as if he were not able to experience
true worship.
As the contemporary results of Junior Church are considered,
the question is raised whether it builds strong homes and character.
The majority of men that use the Junior Church as a method of training do so to please ·the parents, so that they may have a trouble-free
hour.

These men said the need for Junior Church existed because so

many children left

a~ter

Sunday School, yet there was still a loss,

even when the system was well planned.
In thinking of corporate worship it was noted that the philosophy was to raise the understanding of the child and integrate him
into the atmosphere of Christian worship.

The churches that hold to

the family pew said that the Sunday School hour is the time for
graded 'lvorship and the morning worship service should be the climax
of the Sunday School.
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II..

CONCLUSIONS

As a result of this study the author has received many helpful
ideas and arrived at some definite conclusions.
1.

Genetically, the child receives nothing from his parents
that would

2.

These conclusions are:

endang~r

the possibility of worship.

Spiritually, the child has an

inna~e

awareness of God.

This awareness makes him a candidate for Christian worship.
Every human is affected by sin yet this sin does not destroy
the innate awareness or capacity.

3. The child begins to learn at a very early age.

It is during

the first few years that the child forms h:i.s character
patterns.

4. Two ways that the child learns are through imitation and
environmental influences.

5.

The child should be put in an atmosphere of other worshippers
where he can imitate what he sees.

6. Worship is not graded. When children and adults worship,
the same principles and elements are present.
7.

The Junior Church can, and in some cases does, have an
effective ministry to children.

This is mainly dependent

on the Junior Church leader and the atmosphere of the
graded service.

8. The Junior Church is used more today because the church is
not able to instruct the parents in the training of their
children to worship.

9 •. The reason for the Junior Church in many cases is that the
pastor does not consider the child in ·Ghe order of service
or the message.
10.

The best method of training children to worship is the
corporate worship service.

The pastor should make every

effort to include the child in the worship service.

This

may be done through variety in the order of service.
11.

There should be a nursery with an attendant for pre-schoolers
and to care for any extenuating circumstances that may arise.

12.

For the children whose parents do not attend church it would
be well to have a sponsor system v1here the regular church
families invite the children to sit with them.

1.3.

As a last resort to conserve the child_, a Junior Church
could be used but with special attention to the atmosphere
and. curriculu.lll.
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APPE"NDIX

APPENDIX A
ttAGE-GROUP CHARACTERtSTICS CHART 11 1

The Nursery Child - Ages 1-3
Physically:
They are very active but tire easily.
Plan a program providing for varied activity and rest.
Their attention span is from three to seven minutes. (Possible exceptions)
Vary your program with periods of rest.
They are approximately three feet tall.
Arrange things with which they are allowed to play within their
reach.
They have a sensitive nervous system.
Ma'ke your program calm and unhurried.
They use only their large muscles.
Give them only materials they can handle without breaking. See that
the things they are asked to do are within their abilities. (This
does not displace the need for challenge according to individual
differences.)

They are curious. Nothing escapes their observation.
Provide materials that arouse their curiosity.
Avoid abstractions when teaching.
They ask innumerable questions.
Endeavor to answer all questions simply.
They have a limited knowledge and vocabulary.
Talk to them on their level. Use words they understand.
They are credulous and impressionable.
Tell the truth. Teach nothing that must be unlearned.
They are imaginative, sympathetic and open to suggestions.
Feed their imagination with wholesome thoughts.
Express in words and actions things you would like them to learn.
They enjoy learning through the senses.
Use materials they can see, feel and smell ..
They are impulsive. They have no inhibitions.

1File material distributed by Professor Robert D. Bennett and
furnished by the Department of Christian P~ucation, Wheaton College,
quoted in the Christian Educator*s File, pp. 1-7.
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Teach by leading and guiding.
They are individualistic.
Provide times for free play.
They have short interest and memory spans. (Possible exceptions)
Repeat often. Give ·brief directions.
'rhey have a strong fear instinct,.
Counteract fears with stories of children who have overcome fear.
They regard little things as very important.
Lead them to loving thoughts concerning Jesus, God and the Bible.
Socially:
They are indivtdualistic and self-centered.
Give them individual care, but help them develop a social consciousness of others.
Promote opportunities for them to mingle with other children.
They have strong play instincts.
Provide ample room for play.
They have few inhibitions, if any.
Discipline
necessary. Make sure all punishments are understood.
desire attention.
C'dve individual attention as much as possible.
Spiritually;:
They have a natural trust and absolute faith.
Tell the truth about everything. Be cons:i.stent.
Instill in them a natural trust in Jesus.
They are sensitive and may be compared to a fine instrument.
Be sensitive toward their needs and responses.
They have a beginning sense of right and wrong.
Encourage the proper distinguishing betv1een right and wrong.
They have a hunger for love.
Create a consGiousness of God and His love for them.
They are sensitive to color and beauty.
Show them the hand of God in the beautiful. Use soft colors.
They are very teachable.
Take advantage of the nteachableness".
Do not underestimate their ability.
They have a natural wonder and reverence for the things of the Church
and God.
Inspire reverence and build the habit of prayer out of this wonder.
The Beginner - Ages

4-5

Physicallz:
They are very active, but tire easily.
Provide for a program of activity·, but ·with frequent rest periods.
Their attention span may be from five to ten minutes. (Possible exceptions)
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Remember this in planning all group and individual activities.
Their ears and eyes are strained very easily.
Watch the lighting in your room, Keep your voice at a moderate
pitch. Be sure that all can hear.
They still will make the greatest use of their large muscles.
Rhyt~m and skipping games are favorites.
They have active sensory processes.
Give them pictures and materials wh:l.ch they can handle.
They are susceptible to disease.
Insure sanitation in your room.
They have rapid growth in the brain, but are mentally immature.
Give
things to do that they are able to understand.
Explain new materials slcnvly and clearly.
They are spontaneous in mot,or reac·cion.
Direct activity. Do not always repress it.
They have pliable bony structure.
Use furniture that is designed to fit a child's body.
They have a strong food interest.
Develop their gratitude to C~d for His gifts to us and His care for
us.
Mentallz:
They are inquisitive.
Take time to answer their questions.
They are having their initial thinking ability challenged.
Help the ch:Udren to distinguish between fact and fancy~
Encourage them to begin to reason for themselves.
Remember that their interest span may be from five to ten minutes.
Give directions in short stat,ements. Vary the program.
in different ways things you would want them to remember.
They have little concept1.on of distance or time.
to h1.story or chronology of limited value.
They are ~~king mental pictures of Bible truths.
Use concrete terms. Avoid symbol::i.sm. Provide activity that
creates ideas of right and wrong.
They are highly imaginative.
Use simple visual aids. Increase their vocabulary by the use of
new adjectives. Explain words as you use them.
Sociallz:
They are indh-idualistic. They have learned to say 11 no 11 •
Teach obedience and the joy of doing right in spite of the inner
impulse to do wrong.
They are imitative.
Be an example to them.
They 11.ke 11 silly11 words in their vocabulary. They make 11 silly11 jokes.
Smile and ignore innocent fun. Use firm discipline if the jokes
are of a negative nature of any kind.
Most of them like to be with people and to learn to do things with other
people.

Promote opportunities for group activity.
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They are learning to lead in activities.
Allow and encourage leadership activities. They learn to lead by
leading.
Give tactful guidance in improvement of their leading.
They have a mother instinct and like to be mothered.
Provide dolls and anirnals for them to play with.
Illustrate Bible stories with stuffed toys.
They are learning to adjust to others.
Provide opportunities for them to be with others in natural
situations.
They like to play.
Provide a variety of games that help them to become acquainted
with one another.
Spirituall:y:
They are credulous.
Teach the truth. Teach them nothing that must be unlearned.
Encourage a natural trust in Jesus.
They are full of wonder.
Stimulate their desire to worship. Build a reverence for prayer
and a desire in them to pray.
They have a readiness to learn.
Be watchful for children who are ready to receive the Gospel.
They think in concrete terms.
Avoid symbolism.
They have a desire for love.
Stress God's love and His care for them.
The Primary Child - Ages 6-8
PhYf?ically:
They are very active.
Provide a program that includes activity where their excess energy
and restlessness may find an outlet.
They are fatigued easily.
Vary your program with activity, quiet times such as stories and
worship activities.
They are susceptible to disease.
Do not overcrowd small rooms with too many children.
They have keen senses.
Give them objects to handle that teach a lesson.
Mentall:y:
They are imitators
Teach them to imitate great characters of the Bible in their daily
living. (example-the courage of David, the perseverance of Daniel,
etc.)
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They are learning greater self-control.
Teach them the joy of self-control and to rely on it.
They are learning to read.
Teach them to read the Bible ..
They are highly imaginative.
Tell them v:tvid stories, differentiating between fact and fancy.
They are developing their reasoning power.
Exercise their reasoning power to aid them in solving their own
problem.
They have limited self-expression.
,..,...,..... .,.. their self-expression and be patient and understanding with
them.
Their attention span may be from seven to fifteen m:tnutes.
Good motivation is needed. Challenge their thinking, do not tax it.
They can memorize larger passages.
Encourage them to memorize verses. Be sure they understand them.
'fhey are emot:i.onally immature.
Do not teach them beyond their ability to understand, to respond.
Sociallz2
They are very sensitive.
Give individual attention. Use care in content of stories.
They are individualistic and egotistical.
Foster group ideas.
They are especially friendly and cooperative.
Encourage their working together.
They are quick to respond to fatigue, hunger and suffering.
Use their mental reactions to accomplish Christian purposes.
They are communicative.
Promote self-expression and conversation.
Spiritually:
They have a sense of the supernatural.
Stress strange things that really happened.
They are credulous.
Teach the truth.
They have an :i.ncrea.sing sense of right and wrong.
Reward right.
firm.
They are learning of C-od in every experience.
Teach spiritual truth in the reality of their own experience.
'I'hey have a desire for love and security.
Teach God 1 s love and care for them..
They have a beginning concept of abstract things.
Avoid symbolism which is beyond their understanding.
They are eager to learn.
Vlatch for opportunities to lead them to Christ as Savior when they
indicate sufficient self-motivation.
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The Junior Child - Ages 9•12
Physically:
They desire exuberant activity.
Have an active program and direct the activity.
They have a slow physical growth but much strength.
Give them something to do that will use their abilities and
challenge them to do harder things.
They are developing the smaller muscles.
Give them finer handwork. Weave in a varied musical program using
as much of their talent as possible.
They have a longer attention span. It is now generally from ten to
twenty minutes long~ Make your program one of variety. Change the
activity every fifteen or twenty minutes.
Mentallz:
They are alert.
Give them opportunity to think.
They are secretive about personal thought life.
Use many hero stories. They will not talk about them but they will
live them.
They are inquisitive.
Lead them to ask questions. Do not make the answer obvious.
They are practical.
Give them the truth.
They have a spontaneous interest in real life and enjoy reading stories
of heroism. Channel their interests. Teach truth and let them
investigate it.
Suggest reading materials that they can read in which there is a
challenge for their Christian living.
They memorize easily.
Make memorization a great part of their program.
They are developing the:i.r reasoning power.
Teach them to discern right and wrong.
They have a sense of chronology that is rapidly developing.
Challenge them with Biblical facts that are within their level of
understanding.
They are forming life habits.
Cultivate promptness and good habits in their devotional life.
Teach them the joy of choosing the good.
~ially:

respor~ to authority, but they are still individualistic.
Challenge
them to loyalty and confidence in sound Christian groups. They will
not resent challenging authority.
They have a strong play interest. 'rhey have a 11 Ga.ng 11 spirit among them.
Give them opportunity to participate in challenging competitive
games.

They

Stress teamwork and fair play.
They are individualistic in group activities. They are independent and
have a usual aversion to the opposite sex.
Do not mix the groups. They should be shown their sense of
responsibility to the group in a program or a game.
They have a desire for collecting things.
Use hobby collections as a basis for a program.
Use competition in the collection of art:i.cles as a project.
They are imitators and good actors. They are illuminators of facts.
Play or dramatize the story you have told.
Spiritually:
They believe things they are told. They are developing their reasoning
ability.
Lead them to Christ.
Help them to hold confidence in the truth.
They have a sense of justice, loyalty and honor.
Teach them the attributes of God.
They are worshippers.
Use the worship service to challenge them.
They are hungry for God.
Satisfy them by showing them the righteousness of Christ and His
work in them,.
They have a simple faith.
Do not expect more of salvation than faith and a slight change.
They are beginning to understand symbolism more.
Use symbols, but be sure they mean something to them.

APPKNDIX B
SUMMARY OF THE NURSE:RY CHILD t S CHARACTl<:RISTICSl
AND VmAT THEY MEAN TO HIS TEACHER
Because he is like thist

"!J'ile do this:

P&sical

He is little.
He may not grow at the same rate
as other children of his age.
His large muscles are developing.
His vocal muscles are not developed.
He can do only one thing at a
time.
He is active.
is susceptible to disease.
His senses are hungry.

Provide equipment suited to his
height.
Do not expect more of the larger
child.
Provide large crayons; simple
handwork.
Do not require loud singing;
choose songs with notes on the
staff.
Do not require more.
Have a large room; have several
activities.
Have a sunny room on first floor.
Provide materials that satisfy.

Mental
He has a limited vocabulary.
He likes repetition.
His attention span is short.
His memory is undependable.
He believes ever;ything he hears.
He does not understand symbolism.
He has no sense of time.
He learns through his senses.
He learns by asking questions.

Choose simple stories; use pictures.
Choose stories wort~ of repetition.
Change activity often.
Do not expect him to remember from
one Sunday to another.
Tell him the truth.
Do not let one object represent
another.
Use "long ago", not 11 fifty years
ago 11 •
Let him see, touch, hear, taste,
smell.
Give him simple, true answers.

1M.arjor:te Elaine Soderholm, Understanding the Pupi(-• Part I, the

Pre-School Child. Part g, ~ Primarx ~Junior Child. Grand Rapids,
Michigan: Baker Bo~ouse, 19S7J, pp. 39, 65=61, Vol. 1 and pp. 34, 56,
Vol. II.
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Social
He is dependent.

Giv·e him assistance when he needs

He is timid.
He is self-centered.

Have small groups.
Teach him to thank God for what
he has; teach him to share.
Do not expect him to stay in a
large group for very long ..
Do no·t encourage him to give them
up.
Commend him for doing right.

He likes to play alone.
He has imaginative playmates.
desires attention.
Emotional
He has a sensitive nervous
system.
is aftaid of the unfamiliar •
fears.
.He has
11
frequently
no".
He may have temper tantrums.
He needs security.

Avoid confusion and noise; choose
durable materials.
Provide ·tibe familiar ..
Avoid stories that cause fears.
Avoid opportunity for saying no.
Try to avoid them; do not let
them accomplish their intended
purpose.
Visit his home; be regular in
attendance.

Spirl.tual
He has a hunger for God.
has abilities and limitations in understanding
spiritual truth.
He 11 catches 11 his religion.
SUMMARY

CHARr OF THE

Encourage it.
Stay within his spiritual understanding.
11

Expose 11 him to good examples.
CH!!.D

PhY!ical
He is growing rapidly.
H:i.s large muscles are still
developing.
He has much energy.
He tires easily.
His eyes and ears are easily
strained.

Equipment should fit him.
Use large crayons and pictures
free from detail.
Allow him to move from place to
place.
Alternate activity with quietness.
Have good lighting; speak clearly.

l\.iental
H:i.s vocabulary is still limited.

Use words he knows.
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His attention span is limited.
He can memorize meaningless
phrases.
He forgets easily.
He has limited ideas of time
and space.
He has an active imagination.
He is extremely curious.
He is literal-minded.
does what he sees others do.
He acts upon suggestion.
He learns through his senses.

Provide variety of activity.
Do not stress memorizing; Be sure
he understands what he
memorizes.
Avoid saying 11 pieces 11 at programs.
Use "long ago 11 and" far a:wayg Do
not expect drawings to be in
proportion ..
Help him understand the difference
between true and make believe
stories.
Answer his questions truthfully.
Use words that mean exactly what
they say.
Live an exemplary life.
Suggest doing right.
Provide things for him to see,
touch, hear, taste, and smell.

Social
He is self-centered.
He is increasing in friendliness.
He is more able to playwith
others.
He is a real conformist.
He wants approval.

Encourage sharing.
Be a real friend to him. Show
him Jesus as his best friend.
Provide opportunity for group play.
Set a good example before him.
Praise him for doing right.

Emotional
His emotions are intense.
Fear is the outstanding emotion.
He has some control over crying.
He may 11 explode 11 when angry.
He becomes jealous.
He is naturally sympathetic.

Have a quiet atmosphere. Control
own emotions.
Avoid using fear as punishment.
Avoid horror stories.
Encourage him to ask for things
rather than to cry for them.
Avoid abrupt endings to his
activities. Do not let tantrums
be successful.
Avoid showing favoritism.
Teach sharing with less fortunate.

S:eiritual
He thinks of God in a personal
way.
He has simple trust in persons
and in God.
He is beginning to see the
difference between right and
wrong.

Have a personal contact with God.
Be trustworthy. Teach that God
sometimes says 11no 11 •
Teach that wrong-doing is not
pleasing to God.
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He asks about death.
He can experience real worship.

Answer simply.
Provide times of group worship.
Be alert for spontaneous
worship.

SUMM.li.RY OF THE PR.1MARY 1 S CHARACTERISTICS
AND WHAT THEY MEAN TO HIS TEACHER

Physical
He is growing illlevenly.
His finer muscles are slowly
developing.
His muscle development makes
h:im restless ..
He wants to do rather than
watch.
He likes to construct.
He tires easily.

Recognize it.
Provide short practice periods;
avoid detailed work.
Provide varied activities.
Provide active -expressional
- activity.
Offer worthwhile projects.
Alternate activity and quietness.

Mental
He is learning to read.
He likes word and number games.
He likes to write.
His attention span is longer.
He
He
He
He
He
He

makes false conclusions.
likes both fact and fancy.
lives in the present.
is curious.
has a good imagination.
has a good memory.

He is literal-minded.

Let him read his workbook.
Provide Bible games using these.
Let him copy Scripture verses.
Divide hour into three parts with
variety.
Provide opportunities to reason.
Use both; distinguish between them.
Make applications for the present.
Anmver questions as they arise.
Let him "act out" stories.
Teach Scripture verses; keep
promises.
Avoid symbolism.

Social
He wants to play with others.
He likes to talk.
He wants child friendships.
He wants to be grovm-up.
He likes non-competitive
activities.
He likes the opposite sex.
He is inclined to be selfish.
He respects authority.

Provide group activity.
Talk with him about his interests.
Emphasize missionary projects for
children.
Avoid the use of "little".
Provide them.
Have boys and girls in same class.
Teach him to think of others.
Live worthy of his respect.
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Emotional
He is easily excited.
He may resist personal demands.
He may withdrp.w because of
shyness.
He is impatient.
He has many fears.
He can sympathize with others.

Be calm; provide calm atmosphere.
Teach obedience.
Choose work on his level; praise
him for accomplisrunent.
Use his contributions to class
discussio n.
Help him feel secure.
Teach him to give for the less
fortunate.

Spiritual
He
He
He
He
He
He

likes Sunday School.
has faith in prayer.
may be ready to accept Christ.
is curious about death.
is curious about heaven.
wants to be good.

Maintain t hat attitude .
Teach him to accept God's . answer.
Lead him to the Lord.
Explain it simply.
Answer his questions as they arise.
Teach him that Christ •vill help
him.

SUMMARY OF 'l'HE JUNI OR'S CHARACTERISTICS
AND WtiAT THEY MEAN TO HI S TEACHER
Physical
He is active, and likes to do
things.
He i s strong and healthy.
He is noisy, and he loves to
fight.
He loves the outdoors.
He likes the difficult and
competitive.

Provide a variety of constructive
t hin gs for him to do.
Expect r egular attendance; let him
do "dif ficult" jobs.
Ar r ive befor e he does; give him
something to do as soon as he
comes.
Go on hikes with him.
Challenge his ability with projects
and Bible games.

Mental
He likes history and geography.
He likes to collect.
He is inquisitive.
He likes to read and write.
He can think and reason.
He has a good memory.

Teach him the chronology and
geo graphy of the Bible.
Interest him i n a worthy hobby.
Help him answer his own questions.
Provide good books for him to read;
give him Bible studies that
require some writing.
Provide opportunities f or making
ri ght choices.
Encourage him to memorize Scripture.
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He does not 1mderstand
symbolism.

Avoid using object lessons which
confuse his thinking.

Social
He can accept responsibility.
He does not like an authority
over him.
He likes the 11 gang".
He dislikes the opposite sex.
He is a hero-worshipper.

Organize his class with officers
who have special duties.
Be a guide, not a dictator.
Let his class be a club.
Have separate classes for boys
and girls.
Be an example; present Christ as
his Hero.;.

Emotional
He has few fears.
He may be quick-tempered.
He dislikes outward display of
affection.
He enjoys humor.

Teach him what to fear and what
not to fear.
Avoid the cause of "flare-ups".
Avoid such display.
Teach him what is funny and what
is not.

Spiritual
He recognizes sin as sin.
He has questions about Christianity.
Emotions play no part in his
religion.
He sets hi gh standards for
himself.
He needs encouragement in daily
devotions.

Point to Christ who saves him
from sin.
Answer truthfully; help him find
the answers in his Bible.
Avoid emotional appeals.
Meet high standards in own life.
Provide devotional helps for him.

APPENDIX C
QUESTIONAI RE USED IN TIITERVIEWS
PASTORS OF SALEM, OHEGON
I•

~~TH

IN'l' RODUCTION

I am a student at Western Evangelical Seminary in Portland,
Oregon.

At present I am doing research for my thesis.

The area I am

working in is the methods used in training children to worship.

I

would like to ask you some questions to see what your church is doing
and what success you are having.

II.

QUESTIONS

1.

¥!hat are you now doing to train your children to worship?

2.

What percentage of your children leave after Sunday School?

3. Why do you have this type of a program?

4.

Do you personally thiru{ this is the best method?

5. Do you think it is bu.i.lding a strong Christian home?
6.

1'/hat do you think of a sermonette?

7. Would you feel it is proper to include the children in the service
and prepare the service vdth them in mind?

